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Abstract 
 
Children’s drawings provide rich qualitative data (Walker, 2008) and “valuable information 
for the assessment of children's environmental perceptions” (Barraza, 1999, p. 49). They are 
the primary data source being used to re-imagine school from a student perspective (Schratz 
& Steiner-Löffler, 1998) in a research project being carried out with primary school students 
in Queensland, Australia. 
 
This paper will report on the progress of this project which addresses a mostly unmet need for 
students’ perspectives to be included in school design (Rudduck & Flutter, 2004). Grade 5/6 
students in a number of primary schools have been invited to submit annotated drawings with 
up to 200 words of text illustrating their ideal educational spaces. Using purpose-designed 
analytical tools, the submissions will be compared across student backgrounds and school 
types to obtain a better understanding of the needs and educational desires of young people in 
relation to changing learning environments. The findings will inform consideration of the 
design and use of educational spaces with all work exhibited through a dedicated website.  
 
The term ‘educational spaces’ avoids restrictive notions of what the concept of ‘school’ 
means, referring to any real or virtual space in which teaching and learning may occur or, as 
Ferguson and Seddon (2007) have referred to it, “the shifting imagery of education” that 
includes red brick schools and dispersed learning networks.  
 
The theoretical framework for this study is grounded in the work of Greene (1995) and 
Wright-Mills (2001) who cited the deployment of critical and empathic imagination in 
addressing education reform. 
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Re-imagining school through young people’s drawings 
 
 
 
‘Imagine a School....’ 
 
In ‘The Future of Education’, Kieran Egan (2008) offers a concept of schooling in the mid-
21st century that is based on creativity and imagination, with its principles echoed in the 
“exuberance and architectural wit” (p. 129) of the school buildings. School planners who 
wish to take up the challenge of Egan’s imaginative education can look to today’s young 
students for inspiration in creating the educational environments that can lead to creatively 
engaging pedagogy.  
 
‘Imagine a School....’ is a pilot project being conducted in a number of primary schools 
across Queensland, Australia, to address a mostly unmet need for students’ perspectives to be 
included in school design (Rudduck & Flutter, 2004). It is anticipated that it will lead into a 
longer-term project across four States and three levels of education. This paper reports on the 
progress of the pilot project that commenced in May, 2009. The principal aim of the project is 
to elicit the perspectives of young people relating to learning environments to inform 
pedagogy and school design. The project will compare the views of children across school 
types (urban/rural, large/small, high and low socio-economic status, etc.) relating to their 
ideal learning environments. 
 
Background to the project 
Research has established a close relationship between learning environments and learning 
outcomes (Department of Education and Early Childhood Development, Victoria, 2008; 
Woolner, Hall, Higgins, McCaughey & Wall, 2007) yet, too often, students are passive 
recipients of education in adult-centred environments. Little is known about how students in 
Australian schools imagine the ways that the environments in which they exist for six or 
more hours each weekday, forty weeks a year for around 12 years, could be improved to 
enhance their engagement with the processes and content of education.  
Current designers give attention to operational matters of efficiency and economy, so that 
architecture for children’s education is largely conceived in terms of adult and professional 
needs (Halpin, 2007). This results in the construction of educational spaces that impose 
traditional teaching and learning methods, reducing the possibilities of imaginative 
pedagogical relationships. Education authorities may encourage new, student-centred 
pedagogical styles, such as collaborative learning, team-teaching and peer tutoring, but the 
spaces where such innovations are occurring do not always provide the features necessary to 
implement these styles.  
While the voices of the end users (i.e., teachers and students) are increasingly being promoted 
as essential to planning processes in school-design (Woolner, Hall, Wall & Dennison, 2007), 
children are rarely consulted on the issue of school design. In those parts of the world, 
however, where children have been invited to contribute to school planning and in a number 
of projects with young students, they have provided school designers with innovative ideas. 
For example, Sack-Min (2008) reports on a US school design competition led by architects to 
encourage student input into schools design, believing students and teachers should have a 
greater voice in school design; French and Hill (2004) worked with children’s drawings in 
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Kansas City to identify aspects of school design to inspire creative planning and to ignite 
innovative ideas; and in Melbourne, Australia, children were invited to work with a school 
designer to refashion a major part of a primary school building (Mary Featherston Design, 
2006). 
Elsewhere, however, education authorities are collaborating with global corporations as they 
plan the educational future of children. For example, the West Philadelphia “School of the 
Future” demonstrates the incursion of the corporate world into school design, with plans of 
the Microsoft Corporation to export their model worldwide (School District of Philadelphia, 
2004). 
Children’s perspectives may be contradictory to the conditions that adults see as ‘desirable’. 
One of the characteristics that school designers in the UK have found when consulting with 
students is that their perspectives are often unpredictable (Burke & Grosvenor, 2003; 
Rudduck & Flutter, 2004) but students as young as first grade involved in school design have 
been able to contribute “ideas that teachers would not have thought of” (Ruddock & Flutter 
2004, p. 21) and that enhance students’ ownership of the school and engagement in the 
learning process. Children’s perspectives have included innovative design solutions to social 
problems and sites of ‘disease’ (Burke & Grosvenor, 2003) with their insights able to assist 
educators and planners to see things that are important to students but that adults generally 
overlook (Rudduck & Flutter, 2004). 
 
 
Approach and methodology 
 
Through engaging visually with students’ voices, the methodology that is central to this 
research enables young students to contribute to dialogues around school planning to better 
inform the design and pedagogical use of such spaces. Moreover, the voices reflected in this 
research will specifically include those of low socio-economic status (Low SES) students 
who are the least likely to be heard on issues that directly affect their educational outcomes 
(Thomson, 2004; Vibert & Shields, 2003). 
 
The research questions being asked in this project are: 
• How do children’s images depict their perceptions of an ideal school? 
• How do they agree and differ? 
• What factors appear to be associated with agreement and differences?   
• What implications are there for the design and use of educational spaces? 
 
Notwithstanding the project’s title, the term ‘educational spaces’ has been used in the 
research information supplied to participating schools to avoid restrictive notions of what the 
concept of ‘school’ means. This is to encourage thinking about real or virtual space in which 
teaching and learning may occur or, as Ferguson and Seddon (2007) have referred to it, “the 
shifting imagery of education” that includes red brick schools and dispersed learning 
networks.  
 
The anticipated outcome will be a range of student views to increase understanding of 
children’s desires and expectations in relation to learning environments. The results of the 
analysis will be published to better inform teachers and education authorities of the 
educational aspirations of young people. The findings will contribute to teachers’ and 
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education authorities’ considerations of educational space planning and use and design within 
changing contexts. Analysis will be fed back to teachers of students who have submitted 
entries to inform their own pedagogical practice.  
 
This proposal was partly inspired by “The School I’d Like” (Burke & Grosvenor, 2003), 
which reported on a competition run in the UK that attracted a wealth of entries depicting the 
educational environment from the perspective of the children. In the UK study, school 
students of all age ranges were invited to contribute written and visual entries, with equal 
weight given to both data sets. The current proposal has taken into account the processes of 
that study but differs in giving weight to the visual data, being restricted to a small age range 
of school students (Years 5 and 6), and being non-competitive. The study also builds on 
processes used in students-as-researchers projects being carried out by the author in which 
visual narrative has been successfully employed as a research method to elicit young people’s 
views on issues of school engagement.   
 
Student voice and participation in school review and development have been extended 
through image based research (Carrington, 2007; Carrington, Allen & Osmolowski, 2007), 
contributing to change and progress in schools. Image based research is used to “set out to 
find other possibilities of looking into the ‘inner world’ of school from the pupils’ 
perspective” (Schratz & Steiner-Löffler, 1998, p.236). Such images have been called ‘a rich 
source of qualitative data’ (Walker, 2008, p. 100).  Visually-based data gathering has, then, 
become accepted as a valid method of enabling student voice in school improvement 
(Barraza, 1999; Buldu, 2006; Carrington, 2007; Schratz & Steiner-Loffler, 1998; Shratz-
Hadwich, Walker & Egg, 2004) and can be developmentally more appropriate where students 
find difficulty expressing themselves through language.  
 
A dedicated website, displaying the artwork and text with the initial analysis, will be made 
available only to the participants in the first instance. This will allow them to validate or 
challenge the analysis of their work by emailing their comments to the researcher. The 
website will then be adapted and made publicly accessible to disseminate the findings and 
exhibit the submissions. The site will include a blog so that visitors will have the opportunity 
to comment.  
 
Process 
 
Grade 5/6 (10-11 year-old) students in a range of primary schools in a variety of areas of 
Queensland have been invited to submit drawings and text to the project. To date, 12 schools, 
including State and private, special and faith-based, have submitted entries from around 250 
students.  To ensure the school sample reflects a representative geographical and socio-
economic and student population spread, education authorities were requested to support the 
project. The regions of the State targeted range from inner-urban to rural-remote and include 
the northern coastal strip. 
 
Following agreement to participate, schools nominate coordinating teachers who are then sent 
further details, consent forms for the school, the students and their parents, and an optional 
lesson plan. Teachers and students are advised the drawings can be about any aspect of 
‘learning spaces’ such as classrooms, school grounds and buildings, idealised places to learn, 
or completely imaginative places. The project is deliberately broad-focused in its instruction 
to the children to reduce the possibility of influencing and restricting their ideas about what a 
school should be (e.g., a building containing classrooms) and so that they can allow their 
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imaginations to roam across all possibilities (e.g., no school at all, virtual school, school-on-
wheels, etc.). The stimulus questions are: 
What does the idea of ‘school’ mean to you?  
How, when and where do you learn best?  
Do schools need to have classrooms, buildings, etc? Why? 
What things help you to learn? 
If you could choose to do school lessons anywhere, where would you choose? 
If you could design a school, where would it be? What shapes would you use? 
What special areas would you include? 
 
The children are requested to produce their work on A4 paper to enable scanning to the 
website. Drawings can be in black and white or colour, and can be annotated to help explain 
any aspect. Also, the students are asked to write up to 200 words to supplement the visual 
product – e.g., to say what is ideal about their imagined learning environment, or to further 
explain the drawing and why they have chosen particular shapes, colours, etc. Although well-
developed drawing skills could enhance the visual imagery, ability to draw in a 
representational fashion is not necessary for this project. The supplementation of the images 
with written text or annotation should help to ensure that the children’s meanings are made 
clear. 
 
Theoretical background 
 
The theoretical framework for this study is grounded primarily in the work of Greene (1995) 
and Wright-Mills (2001), both of whom have cited the deployment of critical and empathic 
imagination in addressing education reform. Support for image-based research is drawn in the 
main from Schratz and Steiner-Löffler (1998) while student participation in school 
improvement is framed by the extensive work of Rudduck and Flutter (2004). 
 
Much of the literature relating to visual representation concerns psychological analysis and 
therapy through art and is, therefore, not directly relevant to this sociological study. Further, 
there is a range of literature that focuses on ‘photovoice’ and other visual techniques rather 
than drawing and is thus not directly relevant to this study. The literature base for this project 
is, however, being constantly expanded and includes a range of international studies in which 
children’s drawing has contributed to school improvement. See, for example, Labitsi, 2007 
(Greece); Lodge, 2005 (UK); Pehlivan, 2008 (Turkey); Yuen, 2004 (USA).  
 
Why drawing? 
 
Horn (1998) suggests we now live in a ‘visual culture” (p. 19) but, in order to be considered a 
language, visual and text elements must be integrated. Barraza (1999), however, states that 
“children’s drawings are useful tools in providing valuable information for the assessment of 
children's environmental perceptions” (p. 49) while Haney, Russell and Bebell (2004) suggest 
that drawings have ‘unusual power to document and change the educational ecology of 
classrooms and schools” (p. 242). Drawings, then, are the primary data source being used in 
this project to re-imagine school from a student perspective (Schratz & Steiner-Löffler, 
1998).  The accompanying texts will be used to provide elaboration and clarification of the 
visual work.  
 
The choice of Year 5/6 is based on Piaget’s concrete operational stage during which children 
begin to think logically and become more empathically aware, but where practical aids are 
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mostly essential. Barazza (1999) employs Luquet's classification of drawing development 
which, she claims, influenced the work of Piaget, for whom drawing has a significant role in 
promoting cognitive development. Luquet’s 5th stage is “Visual realism” (8 years and older) 
during which children begin to draw from a particular viewpoint, use proportions and work 
out relationships accordingly, showing parallel intellectual development and drawing 
development. A 1976 study, The Structure of Imagery (Dean, 1976) confirmed Piaget’s 
theory of imagery development in relation to spatial relations in children’s drawing. Later 
studies have shown that, by ages 7-9, “children have developed a graphic language … 
including specific symbols and rules of spatial organisation” (Walker, 2008, p. 97) and at 
around age 9-11 they strive for greater accuracy (see also Barazza, 1999). 
 
Why imagination? 
 
Imagination is the “hard-working core of children’s thinking” (Egan, 2003). It is this core that 
the project explores through the drawings and written work of the participants. In 
emphasising imaginative work, the research is of the kind that Halpin (2007) says “ is 
especially helpful in those teacher education contexts where consideration is being given to 
the redesign of previously taken-for-granted environments for student learning which are 
deemed to constitute inadequate sites for progressive educational practice” (p. 247). The 
imaginative process, it is asserted, will encourage students to think beyond the limits of their 
normal school surrounds, and to develop creative solutions to the use of educational space.  
 
Fine (1994) argued that educational research should “challenge what is, incite what could be, 
and help imagine a world that is not yet imagined” (p. 30). In this way, the processes of this 
research fit well with what Greene (1995) called “social imagination: the capacity to invent 
visions of what should be and what might be in our deficient society, on the streets where we 
live, in our schools” (p. 5). Such imaginative invention may be considered a form of “utopian 
thinking”, a concept explored by Giddens (2001) who suggested sociologists should take “an 
imaginative leap beyond the familiar” (p. 1) in order to gain distance from “the here and 
now” (p. 1), to assess how societies have changed, and to consider potential future 
transformations. Giddens did, however, caution the use of disciplined imagination as “the 
creative ability of the imagination has to be restrained by conceptual and empirical rigour” (p. 
1). In reviewing Giddens’ theories, Halpin (1999) added that education policies can benefit 
through applying the “utopian imagination” and developing radical and previously untried 
ideas,  “putting to one side our assumptions about the existing order of things, and the current 
supposedly limits of change” (p. 347). 
 
 
How will the data be analysed? 
 
While visually-based data gathering has become accepted as a valid method of enabling 
student voice in school improvement (Barraza, 1999; Buldu, 2006; Carrington, 2007; Schratz 
& Steiner-Loffler, 1998; Shratz-Hadwich, Walker & Egg, 2004), analysis of visual material 
to date has been developed mostly in the field of psychology and art therapy (e.g., Silver, 
2001). Unique analytical instruments are, then, being developed for this study. These will 
consider three levels of analysis: visual and expressed content; imagination; and visual 
language. Coding, using NVivo analysis software will enable the identification of emergent 
themes from both drawn and written work.  
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Although well-developed drawing skills could enhance the visual imagery, ability to draw in 
a representational fashion is not necessary for this project. The supplementation of the images 
with written text or annotation helps to ensure that the children’s meanings are made clear.  
 
Coding by content 
Each drawing and accompanying text will firstly be coded according to themes developed 
from an analysis of visual content. This will include the drawn and imagined environment, 
types of buildings and grounds, environmental considerations, special features, etc. (see 
Appendix 1). This instrument will be applied in the first instance to code features of the 
contributions for comparison on a basis other than artistic ability. The analysis will also 
consider similarities which will be coded to determine emergent themes in relation to the 
various aspects of school such as physical and organisational properties.  
 
Coding by imagination 
The typology of imaginations developed by the author (Bland, 2004) will be used to develop 
a tool for analysis of the visual data. The typology was developed through the researcher’s 
PhD studies and is based on the work of a range of theorists who have examined imagination 
in sociological contexts (see Appendix 2).  From the four major categories (fantasy, creative, 
critical and empathic) and further sub-divisions, an analytical tool will be developed for this 
project. This will enable the analysis to be based on dimensions such as empathy and 
criticality as well as creativity.   
 
Coding by visual language 
A third assessment instrument will be developed that will be used to analyse the submitted 
visual work as a graphic language, enabling coding of graphic elements and, subsequently, 
themes identified and developed. This is the most challenging aspect of this research project 
as, while a number of proposals have been put forward, finding a method that allows 
children’s visual material to be coded as a language has been elusive. 
 
Recent research by Lodge (2007) demonstrates that images employ a grammar to convey 
shared meaning and, as such, can be considered visual semiology. Lodge analyses children’s 
drawings through “the metaphors, choices, positioning, the compositional effects, repetitions, 
assumptions and clichés employed to convey a message” (p. 147). Her work will inform the 
analysis of the current project. Further, Riley (2004) provides a very useful social semiotic 
matrix of drawing emphasising the positionality of both producers and viewers whose 
attitudes and points of view relating to drawings are influenced by social relations. Drawing 
on the work of Kres and van Leeuwen (1996), Callow (2006) demonstrates a linking of 
linguistics and semiotics that underpins a visual grammar that sis being used by some 
educators in classroom contexts.  
 
 
How will the data be used? 
 
The resulting analyses from these approaches will be combined in quantitative and qualitative 
re-analysis and synthesis. Participants and their schools will be de-identified in reports 
resulting from this research, but will be coded according to student age, gender and local data 
(SES demographic, geographic location, size) so that comparisons between school types can 
be made.  
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Website 
All work will be put on public exhibition through a purpose-developed website and a static 
exhibition at Kelvin Grove. The student participants will have the opportunity through the 
website to challenge statements made by the research team that they believe misinterpret their 
individual and/or collective contributions, providing additional authenticity to the research 
findings.  
 
Further, visitors to the site and the static exhibition will be asked to leave written comments 
about the works that are meaningful to them. The visitor comments will also be analysed to 
add an unbiased response to the ideas put forward by the participants. All contributions will 
be screened by the CIs prior to their addition to the site to remove any detrimental comments.  
 
The website will become the research report with the analysis included when complete, and 
will then be continually developed following the conclusion of the research. The schools 
attended by the participants will not be identified in reports resulting from this research, but 
will be coded according to local data (SES demographic, geographic location, size) so that 
comparisons between school types can be made.  
 
 
 
Preliminary findings and discussion 
 
To date, 12 schools have elected to participate in the research with 126 submissions received, 
73 of these from female students. This total number of entries so far is lower than anticipated, 
primarily to schools needing to deal with the requirements of national testing at that the time 
the project was initiated. There were also unforeseen factors such as school closures due to 
‘swine flu’ and a teacher strike. As this project is, however, a pilot for a wider research 
program, the numbers are satisfactory to be able to draw some inferences and the learnings 
regarding project timing are most valuable. 
 
Results by imagination 
The range of ideas emanating from the children’s imaginations is vast; a flying carriage 
drawn by a dragon, a hot air balloon, and inside a video game are some of the more fantastic 
sites that have been conceived. One student imagined an entire town as the school with this 
town being in a snow-covered country where students travel on skis. Interestingly, this 
participant’s school was in a tropical area of the State and it is unlikely she would have 
experienced snow at any time. These are some of the more extreme examples of fantastic 
environments. While there was a good number who suggested beaches and rain forests, even 
tree houses, as school sites, most participants restricted themselves to more mundane 
environments include individual classrooms and fairly traditional styles of building, while 
one Year 5 student felt it would be ideal for school to be his own bedroom.  
 
There have been many proposals that incorporate animal care and one that suggested “a 
school for vegetarians or for people who want to learn what it is about to be a vegetarian” 
(15/SCH/03), but few examples of truly empathic imagination to date. Among those that did 
consider the needs of others from an empathic point of view were a number who suggested 
protecting younger children through the provision of segregated areas and two who 
considered the needs of school office staff. One Year 6 male proposed a fruit and vegetable 
garden “for kids that don’t have lunch” (15/SCH/10).  
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In relation to critical imagination, there have been proposals to reduce the school day and the 
school week and some instances of indirect criticism of teachers who yell and who are 
boring, but no student has directly challenged the authority of schools or the need to attend, 
although one did suggest that schooling should be for teenagers only. 
 
 
Results by content 
There are frequent instances of environmental awareness, with solar power and the use of 
direct sunlight being suggested by many participants. Trees and plants, particularly food-
producing varieties, occur regularly in the drawn and written work, many linked to 
curriculum as well as healthy eating. Water in the form of waterfalls (for comforting sounds), 
duck ponds, and creeks have been featured by many participants while others prefer being on 
a beach, on the ocean, or even under the sea.  Animals also feature strongly, including petting 
zoos, so that students can learn animal welfare. Colour is a vital component of the school 
environment; rainbows are often mentioned and drawn as essential features of buildings.  
 
School is seen in general as a social environment where friends gather to learn, play and have 
fun, with the main emphasis on fun and well-being. This is the most frequent message being 
presented whether in relation to the school environment, the primary features and facilities, or 
pedagogical aspects. The message of fun and playing together continued into proposals 
relating to class work. Not surprisingly, perhaps, there was a strong emphasis on sport, 
particularly among male participants, and on creativity.  
 
It should be emphasised that these are very early results and a full analysis has yet to be 
completed.  The visual language component of the analysis has not yet been attempted and 
will be a later development of the project following the completion of the imagination and 
content analyses and the establishment of the website. 
 
Overwhelmingly, the students’ work emphasises that learning should be fun and that learning 
environments should be eco-friendly and imaginative. The ideal schools featured facilities 
such as onsite theme parks, roller-coasters to deliver students to and from classrooms, games 
arcades, water slides, fountains and pools. They also emphasised colour and excitement. 
These findings  and features closely parallel those of a 2004 US French and Hill (2004) study 
in which the authors concluded that the work displayed a ‘desire to integrate colour, light, 
and interesting spaces into the learning environment” (p. 37). The writers suggested that the 
more imaginative elements, such as theme parks, while not feasible, “can be integrated into 
the design through the use of murals and other appropriate design elements”. Egan (2005) 
takes a pedagogical approach, suggesting that where removing students from what may be 
emotionally sterile classrooms is not feasible, their imaginations can be ignited by disrupting 
the expected routines. 
 
Both studies have also shown a desire among children to learn in cooperative and friendly 
social environments. A good number of students have specifically mentioned this in relation 
to ways of learning, showing classroom arrangements that support group work.  As French 
and Hill stated, “these themes show that students want their schools to be special places that 
capture their interest and inspire their imaginations.” (p. 38) 
 
Researcher’s positioning 
One potential problem in analysing visual material is interpretation from the standpoint of the 
viewer whose age, background, social relations, and culture, may not only differ from those 
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of the artist but may lead to incorrect assumptions and interpretations. For this reason, the 
current project requests participants’ written explanations and clarifications accompanying 
their drawings. One example of this from the current project is the work of a Year 5 female 
student from a faith-based school who drew a girls’ school. The researcher’s initial 
assumption was that gender segregation was an essential aspect of the student’s ideal learning 
environment, a view supported by the religious culture of the participating school. The 
student, however, in her written text, added the statement: ‘I chose a girl school because I’m 
a girl and it’s easy for me to draw a girl.’ (50BC06).  
 
Teacher effects 
It is at times obvious that the supervising teacher has given advice or ideas to the participants 
about ways to proceed with the work, resulting in a ‘house style’. For example, one school’s 
submissions mostly fit the category of ‘fantasy’, providing some of the most extreme 
imaginative concepts, while another school’s submissions are mostly floor plans. In the 
written texts, most of one school’s participants used the suggested questions as sub-headings. 
A further contributing teacher effect is that some of the supervising teachers are generalist 
primary teachers while others (mainly in private schools) are specialist art teachers. Some 
teacher effects may be more subtle and harder to detect, so for the purposes of this study, 
identification of such factors will be through repetition of ideas and styles in the children’s 
work that are unlikely to be due to sharing among friends.  
 
 
Conclusion 
 
This paper represents a report on the progress of the ‘Imagine a School...’ project. While 
there is still much to do in relation to the assessment of the drawings and the development of 
the assessment instruments, themes are beginning to emerge. In particular, the idea that 
school and learning should be imaginative, creative and fun.  
 
The methodology appears to provide a means for the Year 5 and 6 students to express their 
imaginations in ways that are both fantastic and practical, with ideas developing regarding 
learning environments and pedagogy that can contribute to school design. As Egan (2008) 
suggested, schools of the future should embody exuberance and architectural wit in their 
buildings. The imaginations of the project participants are an exciting source of ideas for 
school designers to draw from.  
 
The next stage of the pilot project, following the completion of the analysis is to develop the 
website which will firstly give the participants the opportunity to comment on the 
researcher’s analysis, and will then allow the public to make comment. Project completion is 
expected to be by the end of 2009.  
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Appendix 1: Coding by content. 
 
 
 
 
 
 
 
Student ‐ content analysis (text) 
Student name:      School:    Year level:     Gender:   
Reference No.    
Priorities (first 3 items)  Notes 
1     
2         
3     
     
SETTING  FEATURE Sub‐features USE/PURPOSE
Environmental 
considerations 
   
 
     
External environment 
  location   
  grounds  trees 
    water     
    animals 
  Colour/s       
  Travel (to/from)   
  Technology  
     
Internal environment     
  Garden/s       
  Play area/s  
  Study area/s   
  Colour/s   
  sounds   
         
Student ‐ content analysis (visual) 
Student name:      School:    Year level:     Gender:   
Reference No.    
Prominence (3 items)  Notes 
1     
2         
3     
     
SETTING  FEATURE Sub‐features USE/PURPOSE
Environmental 
considerations 
solar   
 
     
External environment 
  location   
  grounds  trees 
    water     
    animals 
  Colour/s       
  Travel (to/from)   
  Technology  
     
Internal environment     
  Garden/s       
  Play area/s  
  Study area/s   
  Colour/s   
  sounds   
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Appendix 2: Typology of uses of imagination. 
This typology was an original contribution to the literature on imagination developed through the author’s PhD 
studies (Bland, 2006). 
A typology imaginations 
Type sub-type attributes  theorist 
empathic   questioning from the point-of-
view of marginalised others 
 voices of the marginalised 
 empowering 
Grundy (1996) 
Greene (1995) 
Wright-Mills (2001) 
ethical  inalienable right of the other 
to be recognised and heard  
Kearney (1988) 
critical reflective  unsettling 
 disruptive 
 challenging 
Fine (1994) 
sociological  investigative 
 hermeneutic 
Wright-Mills (2001) 
disciplined  restrained 
 rigorous 
Giddens (2001) 
utopian  trying new ideas 
 radical 
Giddens (2001) 
Halpin (1998) 
critically-
pragmatic 
 tempered by reflection Maxcy (1991) 
creative poetic  inventive 
 increased empathy 
Kearney (1988) 
pragmatic  problem-solving Maxcy (1991) 
grounded  theoretical and practical Fielding (2001) 
fantasy 
 
 daydreams 
 reverie 
 déjà vu 
 remembrance 
 unproductive Maxcy (1991) 
 
  
 
